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Outline of Study for the Modern 

Music Series 



INTRODUCTION 

THE NECESSITY FOR ACTUAL KNOWLEDGE 

AND DEFINITE TESTS 

THE TWO PHASES OF MUSIC 

Music has two distinct phases: the spiritual, which is elusive and 
intangible, and the formal, which is definite and exact, even to mathe- 
matical precision. It goes without saying that the child, to be educated 
in music, must have a sufficient experience in both of these phases. 

Consequently, there are two tests to be applied to his musical educa- 
tion, which are satisfactory and final. First: That the child shall sing his 
songs well — with proper expression. Second: That the child shall read at 
sight and shall understand the construction of songs. 

But there is another consideration — Art is a unity. Music is the ex- 
pression of emotions and feeling through the medium of certain forms and 
elements. Each of these phases — the spiritual and the formal — is a com- 
plement of the other and not a contradiction; and it is only by recognition 
of the separate functions of the two phases, and by their combined action 
in the training of the child, that he can be properly developed musically. 

THE INFLUENCE OF MODERN EDUCATIONAL THOUGHT 

After much experimenting and reflection, the educators of the country 
have reached the conclusion that this principle is especially applicable to 
the teaching of music in the schools. Practically stated, this principle is 
that the child shall sing his songs in such a way as shall help him most to 
learn the elements of which songs are composed; and on the other hand 
that he shall be able to sing music at sight without violating the spirit and 
the expression of song. 
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THE REAL PROBLEM IN MUSIC TEACHING 

This, then, is the real problem of music teaching in the schools — to see 
that the child is thoroughly developed in the two phases of music referred 
to, and that each phase is emphasized in the right proportion. 

It too often happens that the child receives his musical education in two 
nni^elated chapters. The result is that he either learns to love song with- 
out understanding and mastering the elements of song; or that he masters 
the elements without any comprehension of the vital and the spiritual qual- 
ities of song. 

MUSICAL EXPERIENCE AN ACCEPTED PRINCIPLE 

As has been said, the educational world has accepted the principle of 
making song singing the foundation of musical education; and there never 
was any question as to the necessity for discipline and drill in the study of 
music. 

It is true also that the thinkers of the country have accepted, theoretic- 
ally at least, the prinqiple of inter-relating singing and study in such a way 
that each may supplement the other. 

Yet it is claimed by some that, beautiful as this idea is in theory, it will 
not work in practice; that the child's love for singing, which is developed 
in the first period of his musical training, will beget within him an indefi- 
niteness and uncertainty, which cannot be recognized by the teacher during 
the imitative song-singing period — ^and indeed may not be harmful there 
— ^but which will later show itself if carried over into the study of musical 
elements. That is — the memory, the imagination, and the power of imita- 
tion will be developed at the expense of the reasoning power and the under- 
standing. This claim is due to a misapprehension of the educational prin- 
ciple involved. 

THE POINT OF THE MATTER 

A system of gradation in music must take into consideration the essen- 
tial differences in the spiritual and formal phases of music so that the work 
in each may be considered and treated in keeping with its own character. 

THE SONG-SINGING PHASE 

First of all the songs should be sung as art forms — the singing should be 
untrammeled by the conventional or the mathematic. The children should 
sing as a bird flies, with the utmost freedom and grace. None of the 
arbitrary characteristics of the formal phase of music should be apparent. 
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The relative lengths of the tones of the song, although correctly measured 
off, must not sound measured; and the tones themselves, although abso- 
lutely correct and firm, must not seem to be calculated or to be estab- 
lished by the rules of intervals. The child must express himself freely 

and naturally. 

THE TEST OF THIS PHASE 

The test of this phase of music is the number of good songs which the 
child sings and the appreciation with which he sings them. 

This test is plain enough and definite enough for any teacher to under; 
stand and apply; the only difference in teachers is to be found in the 
number and character of the songs which they use in giving the child his 
first musical experience, and the spirit with which they interpret these 
songs. 

THE STUDY PHASE 

Secondly, the songs should be studied from the constructive and tech- 
nical viewpoint. The child is to be prepared to read music and to under- 
stand its structure. He must finally give evidence of having a definite, 
analytical grasp of the elements of music; and, if we are to accept the 
principles of modern education as applied to other branches, the teacher 
must base the child's early study of musical technic upon the songs that 
the child knows. 

The teacher must, however, bend her energies towards maintaining in 
the sight-reading and song-study period the quality of singing acquired 
during the period of singing by ear. 

THE TEST OF THIS PHASE 

The test of this phase is that the child shall be able to read music at 
sight and shall understand the elements of which his songs are composed. 
While the scope of his thought must be enlarged to include a definite, 
' analytical idea of the songs which he is studying, his manner of express- 
ing his thought (singing) must still conform to the spirit of song. 

SUMMARY 

In music every element has two conditions: It may he lifeless, inert, 
isolated; or living, as when several notes if grouped together make a melody. 
A child may have a complete knowledge of "elements" and yet may 
remain unmoved by song, and absolutely insensible to its inspiration. 

In all good teaching, the scale will be found in melody and not melody 
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in the scale; rhythm will first be felt in the large unities of musical thought, 
the phrase and the period. Only later will the child recognize the scale 
and its intervals, the mfeasure and its rhythm, although his singing may 
have been perfect in these respects from the first. But when the child has 
once found a basis for exact thinking through his singing, his thinking 
should grow constantly more exact and his knowledge more definite. 

The child's first impression of music should be gained from good music, 
learned by ear, and sung naturally; his first conception of elements should 
be deduced from song, sung and resung in the spirit of the song. These 
elements with their own characteristics should then be recognized and 
studied, and should be regarded as mere forms to be noted, remembered, 
classified and applied, exactly as all other scientific knowledge should be 
noted, remembered, classified and applied, in order to be considered prac- 
tical and useful. 

In the study of music, as in the study of any other subject, there should 
be nothing uncertain or indefinite. Each musical fact should be clearly 
stated and its relation to all other musical facts within the child's compre- 
hension should be properly established. 



"To cultivate a form for its own sake is the concern of commerce, not of art; 
those who devote themselves to it may call themselves artists, but they are only 
dabblers. The more intelligent, thoughtful, and cultivated an artist, the more 
refined will be the ideas and feelings which he embodies in form." 
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A SPECIAL WORD TO TEACHERS 



*' Organization tends to become of itself a dominating aim, bending teacher 
and pupil to its classification and procedure, and leaving the finer results, cor- 
responding to individuality and progressive ways, to go by the board." 



In carrying out the methods suggested in the following pages, the 
teacher must constantly bear in mind that the basis of all music study in 
the public school is singing, and that all methods here set down are to be 
applied to the singing of the songs. Notwithstanding its details the great- 
est latitude is allowed the teacher in following out the plan of this course 
of study. Each process, no matter how formal it may appear in itself, will 
have a distinct effect when applied to songs of different style and character. 

Every real song has its own characteristics, its own individuality, just as 
each person has his own personality. Therefore, if the songs which make 
the foundation for discipline and training are of sufficient variety of inter- 
est there can be no danger of monotony in following the carefully organized 
and logical plan of which they are a part. The matter of prime importance 
is that the S07igs themselves shall possess life and power and shall be suited 
to the needs of the children from grade to grade. 

It is of the utmost importance that the teacher fully understand the 
underlying thought and the organic plan of this Outline before undertak- 
ing to use it in the schoolroom. 



8 OUTLINE OF STUDY FOR THE MODERN MUSIC SERIES 



FIRST YEAR 

Material: 

The Primer of Vocal Music in the hands of the teacher. 

Processes: 

Songs and the simple elements of songs learned by imitation. 

Method of Procedure : 

All the songs of Part I of the Primer of Vocal Music learned by 
imitation; a number of the songs in Part II learned in the 
same way. 
" T^he simpler and more easily recognized elements noted and sung in 
the spirit of the song. To illustrate: Such elements as the 
scale, different varieties of tonal combinations, as 1, 3, 5 and 
8 of the scale, etc., and the different rhythmic forms. 
The order of studying and practicing the elements of the song should 
be substantially as follows: ' 

Bhythm (Time): 

Note the division of the song into phrases. 

Indicate (by hand motion or in some other marked manner) the ac- 
cented and unaccented tones of the measure. 

Count the pulses and note the different lengths of tones — the one- 
pulse tone, two-pulse tone, three-pulse tone, etc*' 
(This may be left until the second year.) 

Tonality (Tune): 

Learn to find the key tone. 
Sing the scale and intervals. 

(Note.) It must be borne in mind that none of this study and practice, 
as above outlined, should be undertaken until the song used 
as the basis of the study is well learned and has been sung 
many times. 
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SONGS FOR THE FIRST YEAR BY MONTHS 

(If the pupils cannot learn all these songs, the teacher may change the 
list to suit conditions.) 

1st Month : 

The Dairy Maids^ p. 9. 

Little Gypsy Dandelion, p. 10. ^ 

The Trees, p. 10. 

Winds of Evening, p. 13. 

The Woodpecker, p. 82. 

2nd Month : 

The Squirrel, p. 13. 
The Windmill, p. 14. 
The Big Drum, p. 15. 
The Apple Tree, p. 18. 
Jacky Frost, p. 80.- 

Srd Month : 

The Squirrels' Tea, p. 14. 
Signs of the Weather, p. 15 
Eing Around a Rosy, p. 21. 
Morning Prayer, p. 99. 
A Child's Thanksgiving, p. 105. 

ith Month : 

y Soldier's Song, p. 16. 
Christmas Time, p. 104. 
The Christmas Tree, p. 106. 

Sth Month : 

My Country, 'tis of Thee, p. 109, 

Winter's Music, p. 14. 

Dancing Song, p. 23. 

The Bogieman, p. 70. 

Morning Song, p. 123. » 
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6th Month : 



Sing a Soug of Workshops, p. 20. 
The Journey's End, p. 22. 
The Spider, p. 23. 
The Guardian Angel, p. 108. 
When the Stars, p. 101. 



7thMo7ith: "* 



Happy Little Alice, p. 20. 

Marching, p. 22. 

My Dolly, p. 12. 

The Wind, p. 102. 

The Little Trolls are Spinning, p. 101. 



8th Month : 



Naming the Trees, p. 10. 

The Snowbird's Message, p. 12. 

Dancing Song, p. 110. 

A Prayer, p. 107. 

A Child's Evensong, p. 78. 

Open the Gates as High as the Sky, p. 78. 



9th Month : 



May's Coming, p. 11. 
Make-believe Town, p. 17. 
Wrens and Robins, p. 23. 
The Owl, p. 73. 
May Time, p. 19. 
The Ring, p. 100. 



10th Month : 



Robin in the Cherry Tree, p. 11. 

Robin's Return, p. 16. 

The Moon, p. 17. 

When the Little Children Sleep, p. 96. 

Joyful Days, p. 72. 

The Mor^iing Glory, p. 74. 
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THE PRIMER OF VOCAL MUSIC 

(In the hands of the teacher) 



** The child's first formal instruction should be in tlie singing of songs. He 
should sing many songs until he is familiar with melody and until tune has a 
definite meaning to him as a form of expression." 



BEGINNINGS IN SONG SINGING 

Many of the songs suggested in the preceding list are very simple, but 
are, at the same time, of a thoroughly musical quality. They can be taught 
by rote very easily. The children will learn such songs more readily than 
technical exercises of equal difficulty; for while simple in form, they are at 
the same time musical. Children respond more naturally to real music than 
to exercises and songs written solely for the purpose of mere technical 
drill. Good songs, if used as the basis of the child's first instruction in 
music, will greatly simplify the task of the unmusical teacher. 

THE PERIOD OF MERE SONG SINGING 

The first four months (or thereabouts) are devoted to learning songs 
and singing them by imitation, without any thought on the part of the child 
of scales or time values. Each month the child sings again and again the 
songs with which he is familiar. The scale is taught as one of the songs. 

BEGINNING TO NOTE MUSICAL ELEMENTS 

(Ear Training) , 

After these few months in song singing the children are taught to 
recognize the simpler elements of song by ear — all this early training is ear 
training. 

Children respond to rhythm more readily* than to pitch; consequently 
the rhythm should first be emphasized. 

NOTING THE RHYTHMIC STRUCTURE OF SONGS 

(Entirely by Ear) 

The children are first taught that each song may be separated into a 
number of rhythmic wholes or phrases, which usually correspond to the lines 
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of the poem. As a beginning, the teacher selects songs of pronounced 
rhythm as " The Dairy Maids, '^ on page 9 of the Primer of Vocal Music: 



THE DAIRY MAIDS 



AUegretto. 



m 






ling; 



1. EV • Ding light on the pM • tore land, Twiuk - ling, twink 




^K^ 



t^ 



Down we go with our pails in hand. Ma - ry, Mol - ly and I. 



I 



DEVELOPING THE IDEA OF THE PHRASE 

When the children have become familiar with the above melody and 
know the words, the teacher may say: " I am going to sing the first phrase 
of ' The Dairy Maids.' Listen carefully, and when I have sung it, you are 
to sing the second phrase.*' The teacher then sings: 

AUegretto. . 



\^ 



-rzx. 



::z^: 



1. Ev - 'ning light on the pas - ture land, 



The pupils reply with the second phrase: 



Twink -ling twink - ling; 



The teacher then says: " I will sing the third phrase and you will sing the 
fourth," etc. This order may be reversed, the children singing the first 
phrase, the teacher the second, etc. 

This process is repeated till all the children understand and join in the 
work. All the familiar songs are treated in a similar way„ 



NOTING THE ACCENT AND PULSATION 

(The Measure) 

While singing, the children mark the accented beat of each measure 
exactly. .(They have been doing this before, but their attention is now 
more closely called to it.) They do this, first by beating time virith the 
hand, giving a stronger emphasis to the accented than to the unaccented 
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pulse or pulses. Occasionally they may indicate the rhythm of the song 
on the blackboard or on practice paper, using a long stroke for the accented 
beat and a short stroke for the unaccented beat. Thus : 



I etc. or 



etc. 



Care must be taken lest this practice become mechanical. The children 
should mark time in the spirit of the song, and should not sacrifice the song 
to the merchanical exercise of marking time. 

THE SCALE 

In connection with the study of rhythm, as above outlined, the children 
should learn the scale and should be taught to sing the key tone of a song. 
The best way of teaching the scale is to use the scale names instead of the 
words in singing a familiar song: 

(THE WIND MILL page 14) 



m 



gg^ 




t 



X 



?= 






do re mi fa sol sol la la sol, etc. 




The teacher may begin the study of the scale and its intervals by teach- 
ing it to the class as a tune. It may be made more nearly to approach a 
song if it is sung in rhythmic form, in 2-4, 3-4, 4-4 time. 

Illustration: 




THE KEY TONE 



In connection with the singing of the simpler songs, the children are 
taught to recognize the key tone, or '' one '' of the scale in which the song is 
written. This is accomplished by testing the children in their ability to sing 
the key tone after the song has been finished, or after enough of it has been 
sung to establish its tonality. 
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INTERVALS 

A number of songs will be found in the Primer of Vocal Music suitable 
for the study of intervals. To illustrate, *'The Squirrels' Tea" may be 
used as a drill on 1, 3 and 5 of the scale. 

THE SQUIRRELS' TEA (page 14) 



do 



3C3 



S^ 



X 



:=^ 



^m 



me sol do sol mi do, etc.. etc. 



# 



?cq: 



3r 



i 



The song "The Big Bass Drum" (pag© 15 of the Primer of Vocal Music) 
can be used for the purpose of studying the scale, the tonic chord, and tones 
of the scale below the tonic. 



•m 



etc 






3fc 



rzt: 



=^: 



sol do do do re re re mi mi 



te 



sol 



mi 



dO| 



The exercises above indicated should be continued until the children 
can recognize the phrases of the song, can mark the accented beats correctly, 
can decide upon the key tone without assistance, can sing the syllables instead 
of the words of the simple songs and can sing the simpler intervals of the 
scale. 

The purpose of this year's work is to train the ear and develop the 
musical sense. As a result the children have a vocabulary of perhaps 30 
songs or more. Naturally certain songs will impress them more than 
others, and towards the end of the year the teacher will have no difficulty 
in selecting eongs desirable for memorizing. The children will also have a 
knowledge of the simple elements of music which have been referred to. 
The imitative knowledge of these underlying forms of music will lay a 
proper foundation for practical knowledge to be built up later. 

SPECLAiL DIRECTIONS 

Teachers are urged not to anticipate the work which belongs to the 
higher grades. There will always be a strong inclination to develop a 
certain power in the child for the mere satisfaction of watching its growth. 
This tendency is antagonistic to all true principles of development. The 
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special teacher should insist that the regular teacher be satisfied with the 
work outlined, and should see that she does not force eye training, sight 
reading, and analysis upon the child at this early stage. 

Having a rich musical experience — many good songs well learned and 
properly sung, the scales, intervals> phrases, etc., sung in the spirit of song 
— the children are ready for the work of the second year. Anticipating that 
work, the second-grade teacher should study carefully the outline for the 
first-year's work, and should review thoroughly what has been accomplished, 
visiting occasionally a first-year class if possible. 

The singing of musical elements and forms in connection with songs, as 
above outlined, furnishes the right basis for the more practical and definite 
knowledge to be gained in later years. This point is emphasized in the 
introductory pages of the Course of Study. It is a wrong principle to train 
children in the elements of any subject as mere elements (in their technical 
sense), because they are thus made the basis of the child's thinking, and in 
consequence modify and limit the scope of his thought in the particular 
subject of which they are a part. While this is a general principle of educa- 
tion, it applies especially to music. 

The further advantage in teaching the elements of music in this imita- 
tive way to the young child, even in the first year of his school experience, 
is that such teaching, if properly done, enables him to sing his rote songs 
with better expression. 

Thus the art of music is unified for the child from the very beginning. 
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SECOND YEAR 

Material : 

The Primer of Vocal Music in the hands of the children. 

Processes : 

Songs and simple elements of songs learned by imitation. 
Songs and technical forms studied^ compared and analyzed. 
The study of the staff begun. 

Method of Procedure : 

Songs of the first year reviewed and fully established in the mind 

of the child; new songs learned. 
The new rote songs for the year to consist of the remaining songs 

in Part III and a few songs in Part 11^ as mentioned in the 

following list. 
The singing of the simpler elements (the scale^ easy intervals, etc.), 

contained in the familiar songs of last year, and more attention 

paid to these points with the new songs. 
Training the eye by following the notation of familiar songs. 

(Some teachers will prefer to begin this in the first grade.) 
Writing phrases of the simpler songs from given examples and later 

from memory on the blackboard or on practice paper. 
Beading music from staff notation. 
Inventing little melodies. 

SONGS FOR THE SECOND YEAR BY MONTHS 

1st Month : 

Review at least fifteen of the most easily remembered of the songs of 
last year. 

N^ew Songs: 

A Mystery, p. 98. 
The Firemen, p. 88. 

2nd Month : 

Sing all familiar songs. 

« 

New Songs : 

The Air Ship, p. 84. 
A Dewdrop, p. 85. 
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Srd Month : 

Sing all familiar songs. 

New Songs : 

The Eider on the Booking Horse, p. 94. 
Polly's Piano, p. 26. 
Time to Kise, p. 26. 
The Eain Drops, p. 27. 
Pussy, p. 27. 
Bouncing Ball, p. 27. 
All the sohgs and studies in the key of G: pp. 28-29. 

4th Month : 

Sing all familiar songs. 

The Blacksmith, p. 90. 

Sing and study songs on pp. 30,* 31, 32, 33. 

Sth Month : 

Sing all familiar songs. 

Sing and study all songs on pp. 34, 35, 36 and 37. 

Sth Month : 

Sing all familiar songs. 
Eain song, p. 86. 
Sing and study all songs on pp. 38, 39, 40 and 41. 

7th Month : 

Sing all familiar songs. 

Asleep-and Awake, p. 102. 

The Goldfinch, p. 79. 

Sing and study all songs on pp. 42, 43, 44, 45, 46 and 47. 

Sth Month : 

Sing all familiar songs. 

Sing and study pp. 48, 49, 50, 51, 52 and 53. 

9th Month : 

Devoted to singing familiar songs and reading many of the remain- 
ing songs of Part II of the Primer. 

10th Month : 

Devoted to singing familiar songs and to reading the remainder of 
the songs in Part II of the Primer of Vocal Music, if the chil- 
dren have advanced so far. 
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THE PRIMER OF VOCAL MUSIC 

(In the hands of the pupil) 



"Only when the form is perfectly understood does the spirit become plain." 



The children now have the Primer in their hands. They review the 
familiar songs of the first year's work and are taught new songs from the 
beginning of the second year according to the schedule. 

Processes of last year are repeated in connection with the old and new 
songs. Most of the work for the first few months is still by ear. The 
teacher should read carefully the directions for the first year, as the proc- 
esses there given all apply to the work of the second year. For the sake of 
brevity, they will not be described at length here. 

OBSERVATION OF NOTES UPON THE STAFF 

The children now begin to observe the notation of music. Their study 
is first based upon familiar songs. As an introduction to the important work 
of training the eye, the children may follow the notes of the printed song 
with their pencils as they sing, marking the rhythm with easy and natural 
movement, and indicating the first note of each measure with a slight press- 
ure. Occasionally they may use such vowel sounds as loo, la, etc., or the 
scale names, instead of the words of the song. The songs used for this pur- 
pose should at first be written upon the blackboard. 

This process of following the notes of familiar songs should be extended 
to all the rote songs of the Primer with which the children are familiar, the 
easiest ones being taken first. 

The importance of this eye training cannot be overestimated. But it 
must in no way be confounded with sight reading; it is purely preliminary, 
and serves only to accustom the children to use their eyes (to visualize) while 
singing. The great value of this practice will be apparent as the children 
advance. It should be continued for several years, even after much inde- 
pendence has been gained in sight reading. 

All the other processes discussed heretofore are continued. 

STUDYING THE REPRESENTATION WITH MORE DEFINITENESS 

After the children have made some progress in the processes above out- 
lined, they are taught to recognize and to give names to the notation of 
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different parts of the song — the phrase, the measure, the not-es, etc. Such 
questions as the following may be asked (with the song before the children) : 



MY DOLLY (page 12) 




P 



1. All my toys are dear, But my dol 

2. She's my dar - ling child, And I love 



ly, pret 
her, just 



ty 
as 



:rq 



3s: 



Mol - ly, She's the one I 
moth - er loves dear Tom •and 



love 


Most 


of 


all. 


and she's 


my 


dove. 


me, 


Moth- 


• ers 


al • 


ways do. 


you 


o6G» 



I 



How many phrases in the above song? How many measures? How 
many quarter notes ? How many half-notes (if there are any) ? How many 
eighth-notes, etc.? How many notes on the first line of the staff? How 
many on the first space, etc.? 

The children may also be asked to indicate the highest note or notes, 
etc. Later they may be taught the difference between consecutive notes 
and skips, such questions as the following being asked : 

In how many places in the song are skips to be found ? What note is 
most frequently repeated, etc.? 



COPYING SONGS AND PARTS OF SONGS 

A first step in writing music may be made by copying the notes of 
familiar phrases. This written work should be much used all through 
the grades as a means of familiarizing the children with staff notation. 

Illustration : 



^ 



The above phrase will be written upon the blackboard by the teacher, 
and the pupils asked to copy it in a music copy book or on staff -ruled paper. 
This exercise should be continued until each individual member of the class 
can write the usual note forms upon the staff. In connection with this, 
pupils should be taught to write the scale ascending and descending in the 
key of the song which they are studying. 
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DICTATION 

The children are taught from dictation to write very simple scale pass- 
ages upon the staffs the teacher singing with la or loo. The teacher should 
sing yery slowly at firsts one tone at a time, explaining in advance the line 
or space upon which the first tone dictated is to be placed. 

The first writing of dictation exercises may be done upon the blackboard. 
At first, dots instead of notes may be used to indicate pitch, and gradually 
the different note forms may be introduced. 

Illustrations of Dictation Exercises: 



m 



n. 



i 



IB 



^^ 



m. 



IV. 



^ 



1 



4 J- 






^ 



VI. 



^S 



f 



I 



■ziL 



g 



Some teachers will prefer to take simple phrases or parts of phrases 
selected from songs as a basis for dictation exercises. There can be no 
objection, however, to the use of the simple scale passages above shown. 



WRITING FAMILIAR SONGS FROM MEMORY 

After a certain amount of this kind of practice, the children will be able 
to sing a phrase of a familiar song themselves, and write it down as they 
sing. It will require much careful direction on the part of the teacher, to 
establish this process, but in time all the pupils should be able to write an 
entire song from memory. 

These exercises in writing from dictation are of the utmost value, call- 
ing into action all the powers employed in reading music at sight. If the 
children can write the correct notation of all, or even a part of the familiar 
song, it is evident that they will be able to recognize the phrases, intervals, 
rhythm, etc., in w^ifamiliar melodies of equal diflBculty. 

Occasionally the familiar song may be written in different keys from 
that of the original. (See directions on page 111 of the Primer.) 
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APPLICATIONS 
POLLY'S PUNO (page 26, Primer) 




3 



i 



^ p' 



Pret - ty keys, all black and white, Christ - mas brought for my de • light; 



f 



-s»- 



:|=: 



:pz: 



Z 



I 



Lit - tie tones on you I playi Tunes that sweet - er grow each day. 

The teacher writes upon the blackboard the first phrase, " Pretty keys 
all black and white." Then she sings it, first in its correct tempo, but 
gradually more and more slowly, several times over. The pupils are then 
asked to follow the notes of the phrase as she sings it. They then sing it 
themselves, following each note very carefully, and singing with proper 
expression. 

The children next close the book and write the phrase from memory. 
They then sing the second phrase of the song without assistance. As a 
means of stimulating close attention they write the second phrase before 
they sing it. They will soon discover in this case that the notation of the 
two phrases is exactly alike. This fact is made plain to all, by comparing 
the phrases in detail — counting the measures, quarter-notes, half-notes, etc. 



Take another song for illustr^ttion. 



TIME TO RISE (page 26, Primer) 



Si 



^ 



X 



p 



A bir - die with a yel - low bill Hopp'd up - on the win - dow. sill ; 

-I- 



I 



Bfe^ 



X 



Cocked his shin - ing eye and said, "Ain't you 'shamed, you sleep - y . head!" 

The same process should be applied to the first two phrases of this song. 
The children will discover that the second phrase is like the first, with the 
exception of having one note less. 

For comparison, as above outlined, the following songs are valuable: 
Pussy, p. 27. 
Tick, took, p. 28 (Compare the first line with the second line). 



\ 



22 



OUTLINE OF STUDY FOR THE MODERN MUSIC SERIES 



Fruit, p. 29. 

Mill- Wheel, p. 30. 

The Silk- Worm, p. 30. 

London Bridge, p. 32 (Compare first line with the second line) • 

Mouse Cousins, p. 34. 

Snow Birds, p. 35. 

The Body Guard, p. 41. 

The teacher is urged not to hurry these processes, but to develop them 
in proper sequence in connection with a great variety of songs. Time and 
patience are essentials in developing any power. The preliminary training- 
is essential, — the teacher must not tire of this oft-repeated advice. The 
. children should be kept interested in singing familiar songs. The work in 
outline should be repeated again and again, and the teacher may rest assured 
that the foundation of actual independence in sight reading is being firmly 

laid. 

INVENTION 

In connection with the above processes, the children should be encour- 
aged to compose little tunes of their own. Their first efforts in this direc- 
tion will result in little more than three or four tones or short scale passages; 
but there is no question as to the value of this work if the teacher is willing 
to devote sufficient time to it. , 

For if the child learns, even in this small way, to express his own musical 
thoughts, he gains a grasp of the elements of music which no other practice 
can give him. 

READING BY ANALYSIS 

When the children have gained the power of recognizing similarities and 
differences in phrases, they are ready to read mugs without such comparison. 



THE RAIN-DROPS (page 27) 



i 



/7S 



:-a=:=:3zi§=^3=: 
J — «p c;— J^^ — 




T 



^ 



-1^-"-^-^ 



Kain-drops small that pat - ter'd down Wlien storm and wind swept out the town, 



i 



:?s: 



— :^~ — 1^ i^ 

Climh'd up a - gain in wreaths of white To homes in cloud-land blue and bright. 



1 



Take the above song, "The Rain-drops.'^ The children first decide 
upon the number of phrases in the song. They then fix the first phrase in 
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mind, counting the number of notes it contains; and are asked to sing 
it while looking at the notes. * Later they may close the books and sing the 
phrase from memory; and finally they write it from memory, adding the 
bars, after which they compare it with the original. 

This will determine how much practical knowledge of the scale in its 
simplest form each individual member of the class has gained. The remain- 
ing phrases of the song should be treated in the same way. If the teacher 
prefers, the class may undertake to read the rest of the song at sight by 
following out the hint given them in the first phrase- 
Up to this point it is not necessary to bother the children with signa- 
tures. It is enough if they know that, when there is one sharp in the ^ng, 
their "do" is upon the second line — and so of other signatures. Every 
signature means to them merely another place for establishing "do," and 
all their reading must be adjusted in advance according to this postulate. 
It is advised that all of the songs in the nine different keys through to 
the bottom of page 43 be treated by the above processes instead of being 
read according to the ordinary idea of singing at sight. If, however, the 
majority of the class seem to develop the ability to read the simpler songs, 
or parts of them, entirely without assistance and with proper freedom and 
expression — there can be no objection to their doing this (many teachers 
would prefer to have their pupils read by this last process). 

The teacher may feel confident that the foundation of actual independ- 
ence in sight reading is being firmly laid by the processes suggested, and 
most important of all that the children are gaining a rich musical ex- 
perience which is in no way modified by the study of forms and elements. 

CONCERNING THE USE OF THE PRIMER OF VOCAL MUSIC 

■ 

Many teachers prefer to continue the use of the Primer through part or 
all of the third year. When the use of the Primer is thus extended, certain 
re-adjustments of the plan outlined in this course of study are necessary. 
These may be brought about very easily by revising the list of songs set 
down for the first and second years. It is only necessary to take fewer songs 
each month and so to re-arrange them as to cover the additional work. 

The processes indicated will be exactly the same, and revising the list 
of songs will be the only change necessary. 

If the Primer is used through the third grade, it will be necessary to 
take up the first reader in the fourth grade. 

According to the evidence of the teachers who are using the Primer in 



r 
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the third grade, it is best to use the First Reader only in the fourth grade; 
but a few teachers do use it also in the first half of the fifth grade, beginning 
the use of the Second Eeader in the latter half of the fifth. 

In any case it will only be necessary to lessen the amount of song and 
study material, or to condense it according to the plan decided upon. This 
has been worked out and put down as a basis of study for such schools as 
are working under most favorable conditions, and it gives the maximum of 
work which may be expected under those conditions. A large proportion 
of the music supervisors who are using the Modern Music Series have found 
it advisable to modify the Course of Study in some of its features. It is 
urged that each individual supervisor first of all study its plan and method 
in connection with the books and series; and, having in mind the conditions 
oi the school over which she has charge, that she work out such an adapta- 
tion of the plan suggested as seems best to her. 
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THIRD OR FOURTH YEAR 

Material: 

The First Book of Vocal Music. 

Processes: 

Songs and simple elements of songs learned by imitation. 
Songs and technical forms studied^ compared and analyzed. 
The study of the staffs including sight-reading. 
A large part of the work this year is devoted to sight-reading. 

Method of Pbocedube: 

A number of songs with which the children are familiar should be 
reviewed and sung from memory — new rote songs from the 
First Book of Vocal Music being added to the list. 

All the methods of procedure of last year continued^ more and more 
emphasis being put upon writing music^ inventing melodies, 
and sight reading. 

SONGS AND STUDIES BY MONTHS 
Ist Month: 

All the songs that the children remember from the Primer of Vocal 

Music sung from memory. 
Fire! Fire! p. 7, rote song and related studies. 
Bees an4 Clover, p. 8, rote song and related study. 
The Laughing Bill, p. 8, rote song and related study. 
Key page. (Key of C, p. 9.) 
Sight-reading Studies and Songs, p. 11. 
Lullaby, p. 12, rote song. 
Key page, p. 12. (Key of G, p. 13.) 
Sight-reading, Songs and Studies, p. 14. 
Sight-reading, Songs and Studies, p. 15. 
Songs and related studies, p. 16. 
Autumn, p. 34, rote song. 
An Autumn Song, p. 60, rote song. 

2nd Month : 

Sing all familiar songs from memory. 
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Sight-reading, p. 17. 

The Boy and the Lark, p. 18, sight-reading or rote song, with 

related studies following. 
Song of the Wind, p. 20, rote song, with related studies following. 
The Young Musician, p. 21, rote song, with related studies fol* 

lowing. 
Dancing Song, p. 22. sight-reading. 
Sight- reading^ p. 23. 

The Song of the Soldier, p. 24, rote song. 
The Bugle Song, p. 24, sight-reading. 
The Merry-Go-Eound, p. 25, sight-reading. 
The French Melodies following, sight-reading. 

Srd Month : 

Sing familiar songs from memory. 

In April, p. 26, rote song. 

Key page. Key D, p. 27, study and sight-reading. 

Sight-reading, p. 28. 

The Child's Evensong, p. 29. 

Marching Song, p. 30, sight-reading (with necessary assistance). 

The studies and song, p. 32. 

Thanksgiving Song, p. 33, sight-reading. 

4th Month : 

Sing familiar songs from memory, and review all the work of this 

vear. 
Key of A, study page, p. 35. 
Studies and song, p. 36. 
The Stork, p. 38, rote song. 
Accompanying Studies, p. 39, sight-reading. 
Exercises and Song, p. 40, sight-reading. 
The Sweet Singers, p. 42, rote song. 
Key of E, study page, p. 43. 
Father Christmas, p. 44, sight-reading. 
Sight-reading, p. 45. 
Christmas Song, p. 85, sight-reading. 
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5th Month : 

Sing familiar songs from memory and review all the work of this 

year. 
Sight-reading, p. 46. 

Cradle Song, p. 47, rote song, followed by sight-reading exercise. 
Our Heroes, p. 48, rote song. 
Analysis of the dotted quarter note. 
The remaining studies, pp. 48 and 49. 
Intermediate tones, p. 50. 

Sight-reading, studies and songs following, pp. 50 and 51. 
In the Straw Stack, p. 52. 
Sight-reading, Key of F, p. 53. 
Sight-reading, p. 54. 
Sight-reading, p. 55. 
Winter Time, p. 10, rote song and related studies. 

6th Month : 

Sing familiar songs from memory and review the work of this yeair. 

The Apple Tree, p. 56, sight-reading. 

The Sparrow's Bath, p. 58, sight-reading. 

Sight-reading, p. 61. 

Sight-reading, pp. 62 and 63. 

The Shell, p. 64, sight-reading. 

In Summer, p. 66, rote. 

Key of B Flat, p. 67, study and sight-reading. 

Sight-reading, p. 68. 

Sight-reading, p. 69. 

7th Month : 

Sing familiar songs from memory and review work of this year. 
, Vacation Song, p. 70, and studies following, sight-reading. 
Oriole's Nest Song, p. 72, rote song. 
Study and sight-reading. Key of E Flat, p. 73. 
Study and sight-reading, p. 74. 
Study and sight-reading, p. 75. 
Study and sight-reading, p. 76. 
Study and sight-reading, p. 77. 
Mother Goose Lullaby, p. 78, sight-reading. 
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The lower part of the first melody read at sight; both parts of the 

second melody at sight, p. 79. 
Spring's Coming, p. 41, sight-reading. 

8th Month : 

Sing familiar songs from memory and review the work of this year. 

The Sandman, and exercises following, pp. 80, 81, sight-reading. 

The Sicilian Mariner's Song, p. 82, rote song. 

Sight-reading, Key of A Flat, p. 83. 

Sight-reading, p. 84. 

The Mill, p. 86, sight-reading. 

Sight-reading, p. 88. 

Spinning Song, p. 89, rote song. 

In April, p. 26, rote song. 

The Raindrop's Message, p. 37, sight-reading. ^ 

9th Month : 

Sing familiar songs from memory and review the work of this year, 
giving careful attention to all technical problems. 

10th Mo7ith : 

Familiar songs from memory and general review of the work of the 
year. 



THE FIRST BOOK OF VOCAL MUSIC 

(Sight-reading made more definite) 



** Melody is the very life-blood of music — and it is above all necessary that its 
flow should continue and remain intact and unadulterated." 



The First Book of Vocal Music consists largely of exercises and songs, 
intended to be studied and read at sight. These are supplemented by a 
number of rote songs in order that the practice in the elements of music, 
as related to songs already memorized, may be continued. 

Consequently, there is ample provision for continuing the different 
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processes of fche first and second years. This work should grow constantly 
more and more exact. 



THE ROTE SONGS OF THE FIRST BOOK OF VOCAL MUSIC 

The rote songs of the First Book of Vocal Music are of two classes. 
First, those that have printed in immediate proximity sight-reading exer- 
cises closely related to them in structure (a few in each key). Second, 
songs not directly related to sight-reading exercises, to be studied for their 
own structure, as having a bearing upon study and sight-reading practice in 
general (see plan of studying irote songs outlined in the i&rst and second 
years). 

In the arrangement of songs for the different months of the year, as 
shown on the following pages, a classification of the rote songs is indicated. 
It will be understood, of course, that the teacher must be allowed consid- 
erable latitude in their use. 

For instance, if the pupils are far enough advanced to read at sight, 
some of the songs indicated as rote songs may be considered as available 
for sight-reading purposes. 

» 

THE INTRODUCTION OF THE PROBLEMS OF MUSIC 
(The rote songs with related exercises) 

Throughout the First Book of Vocal Music the problems in rhythm and 
tonality are first introduced through rote songs. These problems are 
thoroughly studied as part of the song (according to the processes already 
indicated in the first and second grades), and the knowledge thus gained is 
to be applied to the drill exercises which follow the rote song. 

(The teacher is urged to read the plan of work laid down for the first 
and second years.) 

The introduction of the principal problems of rhythm (relative length 
of tones) is as follows: The divided beat, "The Boy and the Lark, ^' p. 
18; "Song of the Wind," p. 20; "The Young Musician," p. 21. The 
beat and a half note, " Our Heroes," p. 48. The unequally divided beat, 
"The Soldier's Song," p. 90. 

In like manner the child's initial efforts in recognizing scale passages 
and intervals in staff notation should be supplemented by the study of sim- 
ilar scale passages and intervals in a familiar rote song. ^ 
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Illustration : 



«' FIRE! FIRE! " (page 7) 




1. O Bird - ie, fly! 

2. For Au- tmun, that wan 

3. On the nia - pie's man 

4. O Bird - ie, fly! 



for the ma - pie tree, Where yoar nest is hid 

' ton gold-haired boy. Roams wild with a flam 

tie the bright sparks fall. On the creep • ing wood 

to the South -land hie, For the woods are blaz 




so can - ning - ly, 

ing torch for a toy — 
bine a - long the wall, 
ing be - neath our sky. 



With Rcar - let flames is a - blaze, I see. 

And he fires the trees with a reck - less joy. 

On the star - dy oak • trees, staunch and taU. 

And your home is on fire, so Bird - ie, fly J 



^tai 



^ — m- 



=1=1 



:3E?EEE 



9 



m 



:=n4- 



^^ 



h 



:?=: 



9 



The above arrangement explained: 

After the song '' Fire! Fire! '* has been sung many times by imitation 
and is well learned, it should be studied according to the processes set down 
in the Primer; that is, it should be sung by phrases; its rhythm should 
be carefully noted; it should be sung by syllables; and finally, the pupils 
should write out such measures or phrases as they can remember. Having 
studied this song thus in detail, the pupils will have gained the ability to 
recognize the same musical problems in slightly different combinations. 
Examples for practice will be found in the four studies following the song. 

The differences in the tonal arrangements will furnish excellent drill 
in exact musical thinking, for it will be necessary that the child be mentally 
alert, lest he sing the tune with which he is familiar instead of noting care- 
fully just where the exercise corresponds to the melody, and where it departs 
from it. 

Only a comparatively small amount of this practice is given in the First 
Book; but it will be found of great value if systematically carried out. 



SINGING FROM NOTATION 



The study of the staff is begun on page 9. As illustrative of a typical 
lesson in reading unfamiliar exercises and songs, and in gaining a more 
definite acquaintance with the staff, let us turn to the first key page of the 
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book, page 9. The children will first observe the position of the notes of 
the scale upon the staff, writing them from memory on the blackboard. 
The signature and the key should also be carefully observed. The short 
'' scale studies" should then be read at sight and committed to memory, so 
that the pupils can sing or write them from memory upon the blackboard at 
call from the teacher. This work should be carried out with much care 
and thoroughness in each of the nine keys. 

The sight-reading exercises may first be taken up as were those in Part 
II of the Primer of Vocal Music, the teacher singing the first phrase and 
the children responding with the second phrase, etc. On this point, how- 
ever, teachers will differ, some preferring to have the children take in the 
exercise at a glance, phrase by phrase; and then have them write and sing 
the phrase from memory. Others, especially in classes where the children 
are well along (and where the use of the First Eeader begins in the Fourth 
Grade instead of the Third), will prefer to have the pupils sing entire exer- 
cises at sight, after the order of reading language at sight. 

In any event, this third process is the ultimate aim of music teaching 
in the school so far as reading music from the staff notation is concerned. 
It is urged that all three processes be employed — at least in a number of 
the first exercises of each key. The essential point is that children shall 
learn to sing from the staff with expression, proper interpretation and the 
right degree of musical interest. Too often these essentials are sacrified 
to facilitate recognizing tones and their relative lengths, the methods used 
being known by the general name of "sight-reading." In these methods, 
however, the real purpose of music study is too often ignored. 
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FOURTH YEAR 



" There is an immense chasm between mere knowledge and original work — a 
chasm which often is bridged only after many a hard struggle." 



Material : 

The .First Book of Vocal Music completed. 

Processes : 

A few songs and simple elements of songs learned by imitation. 
Songs and technical forms studied, compared and analyzed, includ- 
ing a careful review and study of all the problems of last year. 
Sight-reading. 

Method of Procedure : 

The children should review such part of the First Book of Vocal 
Music as they studied last year, taking such songs and exerr 
cises as illustrate the problems in each day's lesson. 

The processes relating to the study of familiar songs should be con- 
tinued, and all the processes employed in preceding years in 
connection with familiar and unfamiliar songs should be ex- 
tended. 

SONGS FOR THE FOURTH YEAR BY MONTHS 

1st Month : 

Some of the familiar songs of last year sung from memory, either 
with or without the use of the representation. 

Soldier's Song, p. 90, learned by imitation. 

The related studies, p. 91, studied in connection with the "Sol- 
dier's Song." 

Familiar songs containing the unequally divided beat studied in 
connection with the Soldier's Song and the exercises follow- 
ing — The Song of the Soldier, p. 24; The Spinning Song, 
p. 89; The Little Elf, p. 92; and the studies following. 

2nd Month : 

Some of the familiar songs of last year from memory, either \<rith or 
without the use of the representation. 
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Intermediate tones^ p. 93; as an introduction to the study of Inter- 
mediate Tones, pupils should study and sing the songs and 
« studies, pp. 50 and 51. 

Sharp Four, p. 93, and the following studies. As an introduction 
to or in connection with the study of Sharp Four, pupils 
should study and sing songs, pp. 50 and 74. 

Wind Song, p. 94, with related exercises, p. 95. 

Srd Month : 

Some of the familiar songs of last year from memory, either with or 
without the use of the representation. 

A summer Lullaby, with exercises following, pp. 96 and 97. In 
connection with this song, the study of songs on pp. 32 and 
33 should be reviewed, carefully analyzed and studied, as 
should the Marching Song on p. 30. 

The Squirrels' Thanksgiving, p. 124. 

Oh, Round and Round We're Going, p. 40, and The Shell, p. 64. 

Song and studies, pp. 98 and 99. In connection with this song, the 
Intermediate Tones should be studied, as found on pp. 50 
and 93. 
4th Month : 

Some of the familiar songs of last year from memory, both with and 
without the use of the representation. 

All the songs and studies that have been gone over this year care- 
fully reviewed and studied more carefully and fully. 

Song and studies, p. 100. 

Song and studies, p. 101. 
Ladybird, p. 102, rote song. 
Related exercises read at sight. 
Song and studies, p. 104. 
Song and studies, p. 105. 

6th Month: 

Some of the familiar songs of last year from memory, both with and 

without the use of the representation. 
All the songs and studies that have been gone over this year care- 
fully reviewed and studied more carefully and fully. 
The King, Old Barbarossa, p. 106. 
The Little Wanderer, p. 107. 
Water, p. 108, with accompanying exercises. 
The Snow Man, p. 122. 
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6th Month: 

Some of the familiar songs of last year trom memory^ both witK and 
without the use of tli^e representation. 

All the songs and studies that have been gone over this year care- 
fully reviewed and studied more carefully and fully. 

Swinging in the Orchard, p. 110. In connection with this song, 
sing and study all the songs and exercises in the key of G, 
beginning p. 7. 

The songs and exercises, p. 111. In connection with this, sing and 
study all the songs in the key of G, from p. 12 to p. 25. 

Song and studies, p. 113. 

7th Month : 

Some of the familiar songs of last year from memory, both with and 
without the use of the representation. 

All the songs and studies that have been gone over this year care- 
fully reviewed and studied more carefully and fully. 

Song and studies, p. 120. 

Song and study, p. 121. 

8th Month : 

Some of the familiar songs of last year from memory, both with and 
without the use of the representation. All the songs and 
studies that have been gone over this year carefully reviewed 
and studied more carefully and fully. 

Song and studies, p. 120. 

Song and study, p. 121. 

9th Month: 

A careful review of all the songs and studies of the nine different 

keys from p. 7 to p. 89, inclusive. 
Advanced work: 
Studies, p. 125. 

10th Month: 

A careful review of all the songs and studies from p. 90 to p. 126. 
Advanced work: 

The Good Fairies, p. 126. 
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Christmas Carol, p. 128. 
A Song of Praise, p. 129. 
Flag Song, p. 130. 

BEGINNING OF TWO-PART WORK 

The preceding detailed apportionment by months of the study of the 
First Book makes no mention of one very important subject; namely, the 
beginning in part-singing, which is indicated as early as the 59th page of 
the book (a beginning was made in the Primer), and for which a variety of 
further practice is given during this and all the later books of the series. 
The manner of taking up two-part work is peculiar to this series, and 
corresponds closely to the historical step in the development of music, 
through which singing in parts was first brought into popular usage. 
This was done by means of what is known as "Eounds" or "Canons.'' 
The special value of this kind of practice is found in the ease with which 
the children go on singing their own particular melody, irrespective of the 
accompanying voices. All the pupils are singing the melody, although at 
different stages of progress through it. This fact occupies their attention 
and prevents that tensing of the throat and forcing of the chest voice up 
into the head register, which almost always accompanies any attempt of 
young children to sing a formal alto. Moreover, it is well known to teach- 
ers that the apportionment of a particular division of the class to the alto 
part, results in coarsening the voices, and in restricting the progress of the 
children in singing with ease and flexibility. 

It is reccommended that the two-part practice, begun whenever the 
teacher may think best, be confined for some time to these rounds and 
canons, in which, except at the actual close, the second voice repeats the 
melody of the first. Moreover, the melody must be sung as a one-voice 
movement by all the pupils together until it is well known; then the teacher 
may divide the class, and they may sing it in parts. The study of intervals 
m two parts will also be useful. This should be carried on by dictation. 

Incidental to this work, there are a few songs in plain two-part form, the 
alto taking the natural accompaniment to the soprano, in 3rds, 6ths, and 
other easy intervals, such as many singers improvise by ear. In singing 
these, it is important that the children keep the alto in a soft and agreeable 
voice, since the forcing of the chest notes up into the head register, as is 
often done, not only produces a hardness of tone, but does real injury to ' 
the voice. 
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FIFTH YEAR 



** The greatest triumph of a teacher does not consist in transforming his pupil 
into a likeness of himself, but in showing him the path to become his own individ- 
ual self." 



Material : 

The Second Book of Vocal Music. 

Processes : 

Songs and simple elements of songs, sung by imitation if desirable. 

(One before each key page is provided for that purpose.) 
Sight-reading. 

Methods of Procedure : 

Children should sing as many of the songs of the preceding years as 

they can remember. 
The processes related to familiar songs and to the new songs that are 

committed to memory to be continued. 
Eead and study carefully all the work laid down in the first, second, 

third and fourth years. This is absolutely essential. 

SONGS AND STUDIES BY MONTHS 

1st Month: 

A number of songs from the Primer of Vocal Music and the First 
Reader that the children remember or can recall to mind with 
some little study. 

Frosty Days, p. 7, may be used as a rote song or may be read at 
sight. 

Key of C, p. 9. 

Melodies and studies, p. 9. 

Wind Song, p. 10. 

Songs and studies, p. 11. 

Sight-reading exercises, p. 12. 

Song and studies following, p. 13. 

Studies, p. 14. 

Intermediate Tones, p. 15, to be read at sight and memorized. 
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Sharp four and studies following, p. 15. 

Flat seven, p. 16. 

Key of G, p. 18. - ' 

Song, p. 19. 

^nd Month : 

A number of eongs from the Primer of Vocal Music and the First 

Eeader that the children remember or can recall with 

some little study. 
All the problems in the songs and studies following, compared with 

similar problems in the key of C, which should be afterwards 

transposed from the key of C to the key of G. 
Guardian Angels, p. 20, with the studies following. 
Away to School, p. 21, with studies following. 
The beat and half note, p. 22, carefully analyzed. 
The Child's Prayer, p. 23, with studies following. 
Pages 24, 25, 26, 27, 28. 

3rd Month: 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 

I Am a Brisk and Sprightly Lad, p. 29, may be sung as a rote song 
or may be read at sight. 

Key of D, p. 30. 

Exercises, p. 31. 

The Study of Triplets, pp. 32 and 33. 

6-8 time, pp. 34 and 35. 

Compare with songs in 6-8 time on p. 27. 

Study and songs, pp. 36 And 37. 

The Swing, p. 38. 

Study and song, p. 41. 

4th Month : 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 

The Study of Sharp four as found, p. 42, in the exercises and 
songs. 

Studies, pp. 43 and 44. 

From a Eailway Carriage, p. 45, may be sung by rote or read at 
sight. 

Key of A, p. 46. 
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Song and studies, p. 47. 

King Out, Wild Bells, p. 48. 

Songs, p. 49. 

Songs, p. 50. 

Studies aiid song, p. 51. 

Studies, p. 52. 

Christmas Bells, p. 92. 

6th Month : 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 
Swinging, p. 53, may be sung as a rote song or may be read at sight. 
Key of E, p. 54. 
Studies, p. 55. 
Evening Prayer, p. 56. 
Song and Studies, p. 57. 
Songs and Studies, pp. 58 and 59. 
Studies, p. 60. 
A Study, p. 61. 

6th Month : 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 
Haying Time may be sung as a rote song or may be read at sight. 
The key of F, p. 62. 
Song and studies, p. 63. 
Sight-reading exercises and song, p. 64. 
Intermediate Tones and song illustrating the same, p. 65. 
Compare the chromatic tones, p. 59; intermediate tones, p. 15. 
Song and studies, p. QQ. 
Song and studies, p. 67- 
Song and studies, p. 69. 
Sbngs and studies, pp. 70 and 71. 
Songs, p. 72. 
The Song without Words, p. 73. 

7th Month : 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 

Song of Labor, p. 73, may be sung as a rote spng or may be sung 
at sight. 
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Key of B Flat, p. 74. 

Song and studies, p. 75. 

Songs, p. 76. 

Sight-reading exercises, p. 77. 

Flat seven and accompanying song, p. 78. Flat seven should be 

compared with the same problem on pp. 16 and 28. 
Study and song, p. 79. 

8th Month: 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 

The Nightingale, p. 80, may be sung as a rote song or may be sung 

at sight- 
Key of E Flat, p. 82. 

Sight-reading exercises, p. 83. 

Song and study, p. 84. 

Flat seven, p. 85. Flat seven should be compared with the same 
problem in different keys, as found in the preceding songs 
and exercises of the book. 

Song and studies, p. 86. 

Song and study, p. 87. 

9th Month : 

Sing all familiar songs and review carefully all the songs and exer- 
cises of the preceding months of this year. 

The First Snow, p. 88, may be sung at sight or may be learned by ^ 
imitation. 

Key of A Flat, p. 90. 

Songs on p. 91. 

Themes from Christmas Bells, p. 93. 

Little Bosebud, and accompanying studies, pp. 94 and 95. 

Songs and studies, pp. 96 and 97. 

Songs and study, pp. 98 and 99. 

10th Month : 

Sing all familiar songs and review carefully all the songs and exer- 

' cises of the preceding months of this year. 
Song and studies, pp. 100 and 101. 
The Blacksmith, p. 102. 
Song and studies, p. 103. 
Fair Snowwhite, pp. 104 and 105. 
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SIXTH YEAR 



"If our art is not to sink entirely to the level of trade, commerce, and fashion, 
the training for it must be complete, thorough, intelligent, and really artistic." 



Material : 

The Second Book of Vocal Music continued. 

Peocesses : 

Songs and the simple elements of songs sung from memory. 
Sight-reading. 

Method of Pbocedube : 

Children should sing as many of the songs of the preceding year as 

they can remember. 
The processes related to familiar songs and to the new songs that 

are committed to memory to be continued. 
Bead and study carefully the work laid down in the five preceding 

years. This is absolutely essential. 

SONGS AND STUDIES BY MONTHS 

Ut Month: 

One or more songs and several studies reviewed in each of the nine 
different keys. AU the rhythmic and tonal problems care- 
fully studied and analyzed^ including the divided beat, the 
beat and half note, the twice divided beats, the trip- 
lets, the unequally divided beats, and such tonal problems 
as intermediate tones. Sharp four and Flat seven. 

Fair Snowwhite, p. 104, reviewed. 

The Study of the Minor Scale, pp. 106 and 107. 

Sea Horses, p. 108. 

2nd Month: 

One or more songs and several studies reviewed in each of the nine 
different keys. All the rhythmic and tonal problems care- 
fully studied and analyzed, including the divided beat, the 
beat and half note, the twice divided beat, the triplets, the 
unequally divided beats, and such tonal problems as inter- 
mediate tones. Sharp four and Flat seven. 

Oh, 'Twas Sweet to Hear Her, p. 109. 

The Skylark, p. 110. 



OUTLINE OF STUDY FOR THE MODERN MUSIC SERIES 41 



Now is the Month of Mayings p. 111. 
The Hunting Song, p. 112. 
The Mountain Song, p. 114. 
Studies, p. 115. 

Srd Month: 

One or more songs and several studies reviewed in each of the nine 
different keys. All the rhythmic and tonal problems care- 
fully studied and analyzed, including the divided beat, the 
beat and half note, the twice divided beat, the triplets, the 
unequally divided beats, and such tonal problems as inter- 
mediate tones. Sharp four and Flat seven. 

Song and studies, pp. 116 and 117. 

Songs and studies, pp. 118 and 119. 

Song and studies, pp. 120 and 121. 

Songs, pp. 122 and 123. 

4th Month: 

Complete the study of the songs and exercises of the nine different 
keys, if they have not yet been completed; in any event, re- 
view and study a number of the songs and exercises of the 
preceding lessons in this book. 

Song and studies, pp. 124 and 125. 

Song and studies, pp. 126 and 127. 

Song and studies, pp. 128 and 129. 

Song and ssudies, pp. 130 and 131. 

Sth Month: 

Sing and study familiar songs of the book. 
Songs and exercises, pp. 132 and 133. 
Songs and exercises, pp. 134 and 135. 
Song and exercises, pp. 136 and 137. 
Songs and exercise, pp. 138 and 139. 

6th Month: 

Sing and study familiar songs of this book. 
Songs and exercises, pp. 140 and 141. 
Songs and exercises, pp. 142 and 143. 
Songs and exercise, pp. 144 and 145. 
Songs and exercise, pp. 146 and 147. 
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7th Month: 

Sing and stndy familiar songs of the book. 
Songs and exercise^ pp. 148 and 149. 
Songs and exercise^ pp. 150 and 151. 
Songs, pp. 152 and 153. 
Songs and exercise, pp. 154 and 155. 

8th Month: 

Sing and study familiar songs of this book. 
Exercises, pp. 156 and 157. 
Songs and exercise, pp. 158 and 159. 
Songs and exercises, pp. 160 and 161. 
Songs and exercises, pp. 162 and 163. 
Songs, pp. 164 and 165. 

9th Month: 

Sing and study familiar songs of this book. 
Songs and exercises, pp. 166 and 167. 
Songs and exercises, pp. 168 and 169. 
Songs and exercise, pp. 170 and 171. 
Songs and exercises, pp. 172 and 173. 

10th Month: 

The time this month should be largely deyoted to singing familiar 

songs. 
New songs and exercises, pp. 174, 175 and 176. 
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SEVENTH AND EIGHTH YEARS 



** A composer appeals to the feelings rather than to cold reason and argument; 
and if it is the latter that answer him, it only proves that he has not been under- 
stood." 



Material : 

Third Book of Vocal Music, or the Alternate Third Book' of Vocal 
Music. 

Processes : 

• Songs sung from memory (several of the songs of the Second Reader 

are repeated in the Third Book). 
Sight-reading. 

Method of Procedure : 

The pupils should sing the familiar songs of the book. 

The musical problems, as found in the book, should be stadied and 
mastered as mere musical problems. The knowledge thus 
gained should be applied to the songs later on. 

THE THIRD BOOK AND THE ALTERNATE 

THIRD BOOK 

The Third Boot of Vocal Music and the Alternate Third Book are 
divided into two parts. The general plan of both books is the same. 

Part I consists of songs and exercises in one, two and three-voice parts 
without the bass clef. Part II contains the bass clef in nearly all the songs 
and studies. Some teachers may prefer to carry along the work in Part I 
and II simultaneously, beginning to develop the ability of the pupils to 
read from the bass clef in the seventh grade; while others may prefer to 
have the pupils of the seventh grade master Part I, leaving Part II for 
the eighth grade. 

This is entirely a matter of choice and opinion, and each supervisor of 
music should decide the plan upon which the book is to be used. 

The arrangement of both the Third Book of Vocal Music and the Alter- 
nate Third Book of Vocal Music is so definite and logical that it will not 
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be necessary to put down here the songs and studies in order^ the book In 
itself being sufBciently definite as a Course of Study. 

The Alternate Third Book is much better adapted to the singing of 
mixed classes, the Third Book containing more unison songs and more 
work for soprano voices, 

THE ESTABLISHMENT OF SIGHT-READING 

As the child grows in musical experience, and more attention is paid 
to singing from the notation, there are certain principles that must be 
observed if the results desired are to be gained. 

1. Musical ideas, musical figures, and not single notes, should he read. 
The liabit of glancing over a succession of notes and grasping in outline 
an entire phrase (or melody) is one that should be carefully cultivated from 
the beginning. 

When the scale successions are broken here and there by an interval, 
let this fact be ascertained in advance. Then, having taken in the whole 
phrase, let the pupils (as far as possible) sing it as a unit, — as a complete 
-musical idea. 

The habit of reading single notes by following the pointer upor. the 
board, or otherwise, is allowable only as an incidental step in training the 
«ye and memory; but too much of it is fatal to the best results of sight- 
reading. However expert the class may become in recognizing detached 
notes or in singing individual intervals, the resulting mental picture is one 
of single notes, and the singing is too often that of disconnected tones. 

2. A great deal of the preliminary training in notation should be given 
the child by having him write what he already knows — whether in the form 
of melodies learned by ear, or of various exercises given for acquiring cer- 
tainty in intervals. "When a melody has been written in several different 
keys and sung in each of the keys written, the child has a knowledge of its 
musical notation which he could get in no other way. (This writing of the 
melody in different keys may be introduced even in the Second Grade. It 
is not transposition in any sense; it is merely taking a new location for 
"do" and writing from that as a starting point.) 

3. When a child cannot identify a series of notes before his eyes, his 
preliminary training in notation is, as yet, insufficient. He must go back 
«nd have more exercises in studying and writing songs or parts of songs 
(short scale passages and intervals) which are already in his mind. 

In case he identifies the notes but cannot sing them (as is very often 
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the case), he mast have more training in singing intervals^ and in key rela- 
tions until all the points missed have been covered. 

4. The same principle holds trae in regard to the rhythm of the song. 
The rhythmic training must be carefully conducted, so that the child will 
recognize at a glance all the usual measure forms, and realize tlie move- 
ment of a succession of notes. The rhythm ought to stand out clearly 
in his mind like the group of pencil taps which the teacher may have used 
to represent the rhythm of a phrase. Failure to grasp rhythm has a great 
deal to do with bad music reading. 

Finally, all reading of music fails of proper expression unless the child 
understands thoroughly the rhythmic and tonal structure of the song. 

The principal danger which may result in following out the work as 
above outlined is that in the increase of sight-reading ability among the 
children and in their singing much new material from notes they will lose 
the freedom and elasticity of really musical singing, and will fall into the 
attitude of mere exercise practice. The teacher must be on the alert for 
this, and must correct it at once. 

Let her have the child dwell upon the practice of studying songs and 
exercises by phrases. They should first take in an entire phrase silently 
by the eyes, thinking it through tonally, noting unusual intervals (if nec- 
essary studying them in advance); they should then write it on the black- 
board or in copy books. Each phrase should be studied in this way, and finally 
the entir3 song should be sung at its correct pitch, and in proper rhythm. 

In a word, every song or study which shows a tendency to stiffness in 
expression, as if the minds of the children were dealing primarily with the 
elements of music and not with musical thought, should be memorized and 
sung over and over again until the breath of life in some way gets into the 
singing. 

In his early musical experience the child gains much more benefit from 
the study of familiar songs than from his efforts to read unfamiliar exer- 
cises or songs. This is a perfectly safe principle upon which the teacher 
may base her work. Those teachers who will use the beautiful songs of the 
Primer of Vocal Music in the manner advised, applying the processes sug- 
gested over and over again, will be more than repaid for the time spent in 
laying the right kind of spiusical foundation for the child. 

This method of developing a knowledge of staff notations should be 
continued even in the higher books of the Modern Music Series as far as is 
necessary to establish really musical singing. 
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A RESUME : SIGNIFICANT STAGES IN THE MUSIC 

LIFE OF THE CHILD 

IMITATIVE SINGING— MUSICAL EXPERIENCE 

A true beginning in the study of vocal music can be made only through 
rote singing. The child at first learns to sing song after song so perfectly 
that they enter into his life and become a part of his pleasures and joys. 
In this way he acquires an increasingly large vocabulary of music language 
{melody)^ his ear is cultivated^ and, at the same time, his mind is awakened 
to the meaning of music. 

OBSERVATION AND STUDY 

When the child has gained sufScient musical experience he then studies 
the songs terming its basis. In this way he gradually realizes the character- 
istics of di£^erent rhythms, and the relation of his songs to the scales; he is 
taught the names of the musical elements, and his knowledge grows more 
and more exact, until he comes to understand all the technical facts illus- 
trated by the songs which he has memorized. The musical completeness 
of the songs must, however, be maintained for him. This study is con- 
tinued until every song within a certain limit of difficulty brings to the 
child a definite idea of its rhythm, key relation, etc. 

VISUALIZING AND WRITING FAMILIAR MELODIES 

As soon as the recognitions gfow definite, the child begins to learn to 
follow the notes representing the melodies with which he is familiar. He 
also begins to use accurate forms of notation for indicating musical elements, 
and thus becomes able to record the simpler melodies he has learned. 

INVENTING MELODIES 

He also begins to invent little melodies of his own, gradually learning 
to write them down. (Ultimately this part of the training will include the 
whole subject of musical notation.) 

Thus we have up to this point three successive attitudes toward song. 
First, the child merely hears, sings and enjoys the song, without conscious 
scrutiny of its elements. Then he learns to know and name by ear the 
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rhythm^ scale relations^ etc. Later^ he isi taught to follow the notes as he 
fiings familiar songs; and to study notation, by means of which he can 
record all that he has heard and understood, or that he may have the 
power to imagine. There is yet another step. 

SIGHT-READING 

It is now necessary to start with the written song and determine the 
exact nature of its structure, and above all to discover its innermost spirit. 
In other words, the child must gain the power to read accurately and inter- 
pret the musical thought with musical insight. 

This involves long and careful training, and there is danger that the 
child will sacrifice that spontaneous enjoyment experienced in the singing 
of songs to his effort to master technical details. Successful training in 
music means the absolute mastery of these technical details, and, at the 
same time, the development of an ever-increasing appreciation of the beauty 
and meaning of song. 

CONCERNING GRADATION AND SYSTEM 

In laying out a course of musical training the teacher must remember 
that the stages of development above considered, through which every well- 
trained child must pass, are not successive in the sense that the child pro- 
ceeds to a new one as soon as he forsakes the old. On the contrary, 
throughout the entire musical course the development in these stages 
continues. Therefore, no absolute rules can be given concerning the point 
where any schoolroom should change from one attitude to another. Only the 
most general directions can be given. 

THE PRIMARY GRADES 

The first step is plain enough. We begin with rote singing, and carry 
it through the whole of the first grade. Occasionally a few elementary 
facts (scales and tone relations) and something about time may be taught 
by rote. 

In the second grade rote singing prevails all through; but a beginning 
in observing notation is here more definitely encouraged, subject only to 
the caution that the mechanical never be allowed to dominate the spirit 
of the music. 
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In the third grade rote singing continues^ bat leads more and more 
toward sight-reading, while in the fourth grade the child's attention i& 
largely directed to sight-reading and song study, except as he sings familiar 
songs for the sake of properly balancing his musical development. Such, 
singing, however, should engage much of his attention and interest. 

THE GRAMMAR GRADES 

In the grammar grades, the child devotes himself to the study of song. 
The proportion of song-singing and of the study of musical elements will 
easily adjust itself if the work has been properly done in the primary 
grades. 

Much care should be taken to retain the right quality of singing — it 
should never be allowed to deteriorate on the interpretive side; the musical 
impulse and the imagination of the child should constantly be appealed to. 
This can only be done through the medium of the highest and best musical 
material. 



" Men of talent alone should compose music; others should work and wait until 
the light of perception shines upon them." 
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